The RMIT Psychology Clinic provides training to its Masters and Doctoral students in assisting parents to teach their own children the basic skill areas of reading, spelling, writing, and maths. The Clinic has received many referrals over the past 20 years from parents concerned about their child’s educational progress. The RMIT postgraduate students are trained to assess the presenting problem, and to introduce parents to the appropriate program to address the expressed need. The parents are then trained, and their progress monitored regularly via the enclosed CRP Monitor Sheet and Tutor Monitoring Form. For more detail of this process see Hempenstall (1996) A model for reading assessment and intervention in the RMIT Bundoora Psychology Clinic, and CRP 2009 Presentation.
The accompanying video is of an introductory session with these postgraduate students that discusses the Corrective Reading program, and how it may be used successfully as a one-to-one program. The notes are provided below.
The Corrective Reading Program

The CRP is a remedial reading program designed for students in Year 3 and above. It comprises two strands. Decoding and Comprehension, and within these strands are a number of levels. The Decoding strand has 4 levels (A, B1, B2, C) corresponding to the students’ decoding capacity assessed with a placement test. Its content and instructional methods are consistent with the findings of the Australian National Inquiry into the Teaching of Literacy, 2005). As the most frequent impediment to student progress in reading entails their struggles to get the words off the page accurately and effortlessly, this focus is upon the Decoding program.

The Corrective Reading Decoding Program has been evaluated on many occasions (the 1978, 1988, 1999, 2008 editions). Most analyses have emphasised word recognition and reading comprehension as outcome variables, and results for a wide range of poor readers have been strong. Studies have noted positive outcomes for learning disabled students (Holdsworth, 1984; Lloyd, Epstein, & Cullinan, 1981; Maggs & Murdoch, 1979), slow learners (Hempenstall, 2008), intellectually disabled students (Hempenstall, 2006; Polloway & Epstein, 1986; Polloway, Epstein, Polloway, Patton, & Bell, 1986), Autism Spectrum Disorder (Infantino & Hempenstall, 2006), maladjusted boys (Thorne, 1978), secondary students (Campbell, 1983; Gregory, Hackney, & Gregory, 1982a; Gregory, Hackney, & Gregory, 1982b; Sommers, 1995), with adults (Herr, 1989), and with gifted students (Noon & Maggs, 1980). 
Hattie examines meta-analyses of research studies relating to student achievement, and concludes that Direct Instruction is highly effective. No other curricular program showed such consistently strong effects with students of different ability levels, of different ages, and with different subject matters. …

“One of the common criticisms is that Direct Instruction works with very low-level or specific skills, and with lower ability and the youngest students. These are not the findings from the meta-analyses. The effects of Direct Instruction are similar for regular (d=0.99), and special education and lower ability students (d=0.86), higher for reading (d=0.89) than for mathematics (d=0.50), similar for the more low-level word attack (d=0.64) and also for high-level comprehension (d=0.54), and similar for elementary and high school students .The messages of these meta-analyses on Direction Instruction underline the power of stating the learning intentions and success criteria, and then engaging students in moving towards these. The teacher needs to invite the students to learn, provide much deliberative practice and modeling, and provide appropriate feedback and multiple opportunities to learn. Students need opportunities for independent practice, and then there need to be opportunities to learn the skill or knowledge implicit in the learning intention in contexts other than those directly taught” (pp. 206-7).

Hattie, J. A.C. (2009). Visible learning: A synthesis of over 800 meta-analyses relating to achievement. London and New York: Routledge.

Although it is written for classroom use, it is an excellent way to allow parents to provide valuable assistance when their school is unable to further assist their child. Its scripted design allows those without a background in literacy to be competent teachers of reading.

The Decoding placement test is administered prior to the program, and consists of several passages of prose, the rate of accuracy of reading determining the program level for any given student. The story text is not amenable to contextual strategies, and the assessment criteria of rate and accuracy make it difficult for other than skilled decoders to pass unscathed. It accurately place students in one of the 4 levels (A, B1, B2, C), and detects those whose skills are above or below the entry criterion. 

The placement test also ensures that students are neither over-challenged by the difficulty level of the program, nor already competent at that level. The test is administered individually and takes about five minutes. Detailed instructions are provided for administration and scoring.

The possible outcomes of such assessments are:

1. the child’s current decoding skill levels are below those of the lowest level of the program (Level A), and would be best addressed with a beginning reading program, such as Teach Your Child to Read in 100 Easy Lessons.

2. the child is ready for placement in one of the four program levels, or

3. the child has already mastered the decoding skills taught at each level, and any reading deficits are probably not in the area of decoding.
As a rule of thumb, one should aim to have a struggling student complete Level C before the end of primary school. 

CRP Decoding Gains: Approximately one grade level in 65 lessons.

Approximate grade achievement equivalent at start and end of each level:

Level A - early 1st Year to early 2nd (Start reading rate 45 words per minute - End Rate 60 wpm) 65 lessons
Level B1 - early 2 nd Year to end of 2nd (Start Rate 60 wpm - End Rate 90 wpm) 65 lessons
Level B2 - early 3 rd  Year to end of 3rd (Start Rate 90 wpm - End Rate 120 wpm) 65 lessons
Level C1 - early 4 th Year to end of 4th (Start Rate 100 wpm - End Rate 120 wpm) 65 lessons
Level C2 - early 5th Year to end of 5th (Start Rate 120 wpm - End Rate 130 wpm) 60 lessons
Program Design
There are two major features evident in the CRP. They are the emphasis on decoding skills (phonics) and the Direct Instruction approach to teaching the phonics content. It includes work on both isolated words and connected sentences, but its major emphasis is at the level of word structure. It is made clear to students that the decoding of novel words involves careful word analysis rather than partial cue or contextual guessing. Students are continually prompted to take account of all letters in a word, and become sensitised to common (and often problematic) letter groupings, for example, those beginning with combinations st, bl, sl, fl, pl, sw, cl, tr, dr; or ending with nt, nd, st, ts, mp, ps, cks, ls, ms, th, er, ing, ers, y. The sentences provided are constructed in a manner which allows few clues for contextual guessing, but provides ample opportunities to practise what has been learned in the teacher-presented word-attack segment of the lesson.

Lessons typically range from 45 minutes to one hour, dependent on lesson pacing. Typically pacing improves with experience, and program design specifies an optimum schedule of five lessons each week. This level of intensity has been found important for students with reading problems, as they tend to have difficulty retaining new skills and knowledge. For this reason, there is strong emphasis on massed practice for mastery, and spaced practice for retention. If lesson frequency falls too low, retention may be jeopardised leading to a general progress deceleration. 
Facts about the Problem Reader 

Adapted from: Corrective Reading Series Guide

Engelmann, S., Hanner, S., & Johnson, G. (1999). Corrective Reading-Series Guide. Columbus, OH, SRA/McGraw Hill.

The Corrective Reading program series is designed to change the behaviour of the problem reader, The specific decoding tendencies of the problem reader suggest what a program must do to be effective in changing this student's behaviour.

· The problem reader makes frequent word identification errors. 

· The student makes a higher percentage of mistakes when reading connected sentences than when reading words in word lists. 

· Often the student reads words correctly in word lists and misidentifies the same words when they are embedded in connected sentences.

· The specific mistakes the reader makes include word omissions, word additional confusion of high‑frequency words (such as what and that, of and for, and and the). 

· The student also reads synonyms (saying pretty for beautiful). 

· The student often guesses at words, basing the guess on the word beginning or ending. And the student is consistently inconsistent, making a mistake on one word in a sentence and then making a different mistake when re‑reading the sentence.

· The student doesn't seem to understand the relationship between the arrangement of letters in a word and the pronunciation of the word. 

· Often the student is confused about the "word meaning" (a fact suggested by "synonym reading," "opposite reading," and word guessing). The strategy seems to be based on rules the student has been taught. 

· The problem reader follows such advice as: Look at the beginning of the word and take a guess; Think of what the word might mean, and Look at the general shape of the word. The result is a complicated strategy that is often backwards: The student seems to think that to read a word one must first understand the word, then select the spoken word that corresponds to that understanding.

· Although the problem reader may use a strategy that is meaning based, the reader is often preempted from comprehending passages. The reason is that the student doesn't read a passage with the degree of accuracy needed to understand what the passage actually says. (Omitting the word not from one sentence changes the meaning dramatically.)

· Furthermore, the student's reading rate is often inadequate, making it difficult for the student to remember the various details of the passage, even if they were decoded accurately. Often the problem reader doesn't have an effective reading

The student receives daily practice in oral reading, with immediate feedback. 

(Only through oral reading can we discover what the student is actually reading.)

The student reads word lists with information about how to pronounce various letter combinations (such as th and or). The student also reads sentences and passages composed of words that have been taught. The sentences and passages are designed so they are relatively easy if the student approaches words as entities that are to be analyzed according to the arrangement of letters, but difficult if the student guesses oh the basis of the context or syntax of the sentence. (The sentences are designed so that guesses often lead to mis-identification of the word.)

The mastery tests and checkouts in the series assure that the student observes progress in reading rate and reading accuracy. The series presents comprehension items in a way that demonstrates the relationship between what is decoded and how it is to be understood. Initially, the comprehension activities are deliberately separated from the decoding activities so that the student's misconceptions about reading are not exaggerated. The comprehension activities, however, show the student that what is read is to be understood.

Finally, the series addresses the problem reader's poor self‑image. The series is designed so the student can succeed on real reading tasks. Furthermore, a point system that is based on realistic performance goals assures that the reader who tries will succeed and will receive reinforcement for improved performance.

In summary, the series uses a two‑pronged approach. Each level teaches effective reading skills to replace the student's ineffective approach to reading. Each level also contains an effective management system that turns students on to reading. This turn‑on is not achieved by "seducing" the reader with entertaining topics but by rewarding the reader for steady improvement in reading performance. The approach WORKS.

Finally, the poor reader is not a highly motivated student. For this student, reading has been punishing. The student often professes indifference: "I don't care if I can read or not." But the student's behaviour gives strong suggestions that the student cares a great deal. The student's ineffective reading strategies and negative attitudes about reading become more ingrained as the reader gets older. To overcome them requires a very careful program, one that systematically replaces the strategies with new ones and that provides lots and lots of practice.

The problems

An effective corrective reading program must address the specific needs of the problem reader.

1. The learner must learn to look at the order of letters in a word and learn that this order suggests the general pronunciation of the word. Furthermore, the student must learn that the game is simple: First figure out how the letters suggest one should say the word. Then see if the word you say is one that you recognize, one that has meaning. (Note that this strategy is basically the opposite of the one the typical problem reader uses.)

2. The problem reader must receive practice in reading connected sentences that are composed of words that have been taught in isolation. Merely because the student reads words in lists does not imply transfer to written sentences.

3. The student must receive strong reinforcement for working on reading because the task is very difficult and frustrating for the student. The student has received a great deal of evidence that reading is a puzzle that can't seem to be solved.

4. Finally, the student must receive practice in reading a variety of passages. If the student practices reading only narrative passages, the student will not "automatically" transfer the reading skills to textbooks, articles, or other forms of expository writing. Therefore, different styles must be introduced.

The solutions

The Corrective Reading decoding programs are successful with problem readers because they provide the careful integration, the practice, and the management details that the problem reader needs to succeed.
Decoding A

	Who it’s for
Decoding A is appropriate for extremely poor readers in the second half of grade 3 through high school who virtually lack decoding skills.  These students read so inaccurately and haltingly that they are prevented from comprehending what they read. For Level A grade level reading is probably around the lower first grade level. One can expect students to gain a year level in decoding for each 60 -70 lessons (around 12 weeks) of a given program level. This implies a strong acceleration, as these students must have been progressing at a rate of much less than one year gain per year of instruction.
What is taught

The following skills are taught in Decoding A.

· Identifying the sounds of letters.

· Sounding out words that are presented orally and then saying them fast.

· Decoding irregularly spelled words.

· Reading words “the fast way”.

· Reading short selections

· Reading sentences

· Spelling.

Related skills such as matching, word completion (for example, rhyming), and symbol scanning are included on the student worksheets.

The basic objective in Decoding A is to teach students that there are regularly spelled words, words that are pronounced by blending the sounds of the letters in them.  Once students understand that the identification of a word is related to its spelling, irregularly spelled words, such as said and what, are introduced.  These words are spelled one way but pronounced in different, irregular” way.

The sentence-reading exercises give students practice in reading words that are presented within a context.  Usually students who qualify for this program do not understand what decoding is.  This problem is magnified when they try to read sentences.  Usually, their sentence-reading strategy involves guessing based on the syntax or the position of words within the sentence.  For instance, they guess that the first word is the.

The objective of the sentence-reading activities is to retrain students in how to read words in sentences.  Although work on isolated words (in lists) teaches word-attack skills, practice in reading sentences ensures that students apply these skills.

Outcome behaviour
Upon completion of Decoding A, students should be able to do the following activities.

· Read sentences, such as She was a master at planting trees.  These sentences are composed primarily of regularly spelled words (containing as many as six sounds).

· Read short selections, such as the following:

Ten men got in a truck.

They went to the creek and set up a tent.

How can ten men fit in the tent?

They can not.

Six men will sleep under a tree.

· Read common irregular words such as what, was, do, said, to, of, and you with only infrequent errors.

· Read words that begin with difficult letter combinations such as st, bl, sl, fl, pl, sw, cl, tr, dr.

· Read words that end with difficult letter combinations such as nt, nd, st, ts, mp, ps, cks, ls, ms, th, er, ing, ers, y.

· Pronounce commonly confused words parts such as the k sound in trick, the e sound in set, the s ending sound in mats, runs, and munches.

· Spell simple words that have a clear sound-symbol relationship, including words that contain th, wh, sh, ch, and various other letter combinations.

· Independently perform on various simple activities, such as matching sounds and completing words with missing letters.

Other activities are independent.  The workbook activities take about 10 minutes.  Students earn points by staying within an error limit for errors on the worksheet for the lesson.

The following activities are included in word-attack skills.

· Pronouncing words with consonant blends (slam, cast, flip), orally constructing words with endings (adding ed to show to pronounce showed), and identifying the component sounds of orally presented words.

· Identifying the long and short sounds of the vowels o, e, a, and I.

· Identifying the sounds of consonants.

· Identifying the sounds of letter combinations (th, ee, sh, or, ol, ch, wh, ing, er, oo, ea, oa, ai, ou, ar, oul, ir, igh, al) and reading words with those combinations.

· Reading lists of regularly spelled words, such as mat and trip, and irregularly spelled words, such as what and said.

· Reading words that contain difficult consonant blends (drop, splash, slip).

· Reading words with endings (dropping, rested)

· Reading silent-e words (save, times, hoped).

· Reading compound words (herself, anybody).

Practicing patterns drills that demonstrate consistent phonic relationships (big, bag, beg, bug).
DECODING B1

Who it’s for
Decoding B1 is appropriate for most problem readers in grades 4 through 12.  They guess at words.  They have trouble reading words like what, that, a, and the when the words appear in a sentence context.  They add or omit words.  They often read synonyms for printed words and are generally inconsistent in their reading behaviour (reading a word correctly one time and missing it the next time). For Level B1 students - their grade level reading is probably around the beginning of second year level. One can expect students to gain a year level in decoding for each 60 -70 lessons (around 12 weeks) of a given program level. This implies a strong acceleration, as these students must have been progressing at a rate of much less than one year gain per year of instruction.
What is taught

The typical Decoding B1 lesson is divided into four major parts.

1. Word-attack skills

2. Group story-reading

3. Individual reading checkouts

4. Workbook activities

Word-attack skills take up about 10 minutes of the period.  Students practice pronouncing words, identifying the sounds of letters or letter combinations, and reading isolated words composed of sounds and sound combinations that have been learned by the students.  Students earn points for performance in the word-attack portion of the lesson.

Group story-reading follows immediately after word-attack skills.  This part of the lesson takes approximately 15 to 20 minutes.  Students take turns reading aloud from their student book (storybook).  Students who are not reading follow along.  The stories are divided into parts.  If the group reads a part within the error limit, the teacher presents specified comprehension questions for the part.

Individual reading checkouts follow the group story-reading and take about 10 minutes.  Assigned pairs of students read two passages.  The first is from the lesson just read by the group; the second is from preceding lesson.  Each member of the pair first reads the passage from the current story, then the passage from the preceding lesson.  A student can earn points for both passages.  Points for the first passage are earned if the student must read the passage within a specified rate criterion and also a specified error criterion.  (For instance, the student must read 85 words in one minute, with no more than two errors).

Workbook activities are presented as the last part of the lesson.  Some of these activities are teacher-directed and are very important to the students’ skill development.

Although the content “distracts” the reader, for the reader to read with acceptable accuracy.

During lessons 1 through 5, students read only isolated sentences (totaling about 75-100 words).  The stories begin on lesson 6 and continue on each lesson.  Their length increases from about 200 words to 700 by lesson 60.

Students receive practice in comprehension skills with the following activities:

· Orally answering questions about each part of the story after reading the part within an error limit.

· Writing answers to a variety of comprehension items that require call of story events, sequencing, and characters

The daily oral reading checkouts provide each student with a lot of practice in reading connected sentences.  Because the student work in pairs, the entire checkout doesn’t take very long, about 10 minutes for both checkouts help students gradually develop acceptable reading rates (from 55 words per minute at the beginning of the program to 90 words per minute at the end).

The workbook activities are carefully integrated with the word-attack activities and with the stories that the students read.  From lesson to lesson, there is a careful development of skills in the workbook.  It is very important for the students to do the workbook activities as part of each lesson.

Each worksheet is one page.  The different activities provide students with practice in writing sounds copying, answering comprehension questions, spelling and transforming words.  Many of the activities deal with word details because these are the details the problem reader tends to ignore.

Outcome behaviour

Upon completion of Decoding B1, students’ progress can be seen in both improved accuracy and improved rate.  Following is one part of the story lesson 60.  Students can read this passage with 99 percent accuracy and at a minimum rate of 90 words per minute.

The sentences in this program are designed so that there is low probability of guessing a word correctly.  If students guess the next word in a sentence on the basis of the preceding words, they most likely will be wrong.  The low probability feature provides students with consistent evidence that guessing is not effective.  A guess equals a mistake; therefore, students quickly abandon the guessing approach and use the decoding skills being taught.

The story-reading exercises give students practice in decoding material similar to what they will encounter at the beginning of Decoding B1 and in answering comprehension questions about what they have read.

The stories in Decoding B1 increase in length, difficulty, and interest.  All stories are composed of words that have been taught in the series or words that the students can already read.  After new  words and word types are introduced in the word-attack activities, the words are incorporated in stories.  Furthermore, the introduction of words in stories is cumulative, which means that once words have been introduced, they recur in the stories.

The syntax and structure of the stories are designed for the problem decoder and are designed to correct the mistake s the reader typically makes.  Early stories are “low interest” stories because the poor reader must concentrate on a new game - looking at words and identifying the, without guessing.  With higher interest stories, the reader becomes preoccupied with the content of the story and reverts to habitual, inappropriate decoding strategies, which means that errors increase greatly.  Later in the program, after students have practiced the game of accurate decoding, the stories become more interesting. appropriate strategies are now strong enough

Jean was trying to think of everything that had happened just before the drams went to sleep.  She remembered how she had been running with the drams biting her.  She ran and fell into a hole in the floor.  She remembered getting out of the hole and running again.

But were the drams biting her then?  “Think, think.”

“No,” Jean said to herself.  “I don’t remember being bitten after I fell into the hole.  Something must have happened before I fell into the hole.”

Jean Tried to think of everything that happened before she fell into the hole.  She looked at the beach.  More drams were marching closer to the barracks.  They were marching over the sleeping drams.   “Bzzzzzzzzzzzz.”




DECODING B2 Who it's for

Decoding B2 is appropriate for students in grades 4 through 12 who have some decoding problems, who do not read at an adequate rate, who still tend to confuse words with similar spellings, and who tend to make word-guessing mistakes.

What is taught:

Decoding B2 follows the same format as Decoding B1. Each lesson is divided into four major parts.

1. Word-attack skills

2. Group story-reading

3. Individual reading checkouts 

4. Workbook activities

The following activities are included in word-attack skills.

· Identifying the sounds of letter combinations (tch, ir, ur, er, wa, oi, ce, ci, tion, ea, ge, gi, kn) and reading words with those combinations

· Reading lists of regularly spelled words, such as risks, and irregularly spelled words, such as league

· Reading words that contain difficult consonant blends (flip, drop, splash)

· Reading words with endings (dropping, rested)

· Reading silent-e words (fine, taped)

· Reading compound words (greenhouse)

· Practicing pattern drills that demonstrate consistent phonic relationships (sigh, sight, night, fight, flight)

The stories in Decoding B2 increase in length, difficulty, and interest. All stories are composed of words that have been taught in Decoding B2 or words that the students can already read. The syntax and structure of the stories are designed for the problem decoder and are designed to correct the mistakes the reader typically makes. Story length increases from about 500 words to nearly 900 words by lesson 65.

Students receive practice in comprehension skills by orally answering questions about each part of the story after reading the part within an error limit and writing answers to a variety of comprehension items that require recall of story events, sequencing, and characters.

The daily oral reading checkouts help students develop both accuracy and reading rates (from 90 words per minute at the beginning of the program to 120 words per minute at the end).

The workbook activities are carefully integrated with the word-attack activities and with the stories that the students read. IT IS VERY IMPORTANT FOR THE STUDENTS TO DO THE WORKBOOK ACTIVITIES AS PART OF EACH LESSON.

Outcome behavior

Upon completion of Decoding B2, students' progress can be seen in both improved accuracy and improved rate. Following is one part of the story from lesson 53. Students can read this passage with 99 percent accuracy and at a minimum rate of 115 words per minute.

"No," Jean said to herself. "I don't remember being bitten after I fell into the hole. Something must have happened before I fell into the hole."

Jean tried to think of everything that happened before she fell into the hole. She looked at the beach. More drams were marching closer to the barracks. They were marching over the sleeping drams. "Bzzzzzzzzzzz."

Tony's hands were sore. His back was sore. So were his legs. He was beginning to realize that Salt had been right when he'd said that the real work was just beginning. For the past three hours, Tony had hauled rocks from the pile. At first the pile had been about two meters high. Now it was only about half a meter high.

Tony bent down and grabbed another rock. When he picked it up, he saw something below it. "Hey, Rosa," he said. "What's that?" Rosa tossed a rock into the underbrush. Then she wiped the sweat from her eyes. She bent down and looked where Tony was pointing. "It looks like a knife handle," Rosa said. "I'll pull it out."

Decoding C: Skills Applications

The fourth and most advanced level of the decoding programs in SRA's Corrective Reading series is Decoding C Skill Applications. This program is designed to teach advanced word-attack skills. The basic thrust of the program is to help students develop the skills necessary to decode a wide variety of words and to handle different sentence constructions as they appear in many kinds of reading materials.

By completing Decoding B2, students have become far more accurate decoders. However, poor decoders have practised faulty decoding strategies-guessing on the basis of word beginnings, context, syntax, and so on-for many years. Usually, the habits built up during this period are not neutralized through only 1 school year of work. Although in 1 year students acquire the basis of a new strategy, they need continued practice in using word-attack skills to firmly establish the newly formed accuracy habits. And the students need more than to merely practice the word attack and story-reading skills presented in Decoding B1 and B2. In those programs,. the vocabulary and syntax of the fictional selections are highly controlled. Students are not confronted with either the vocabulary or the sentence forms that appear in textbooks. The passive voice, the use of parenthetical (non restrictive) clauses, the longer multi-clause sentences, and similar constructions are deliberately avoided in Decoding B1 and B2.

One goal of Decoding C is to fill the gap between tightly controlled syntax and vocabulary presentations and presentations typically encountered in traditional reading materials.

Another goal is to present the meaning of words frequently encountered in text materials. Vocabulary exercises are presented so students will be introduced to new words before reading them. Many of the more than 600 words included in the vocabulary exercises are words students have already encountered; however, students frequently have only a vague or incorrect notion of their meaning. .

Another goal is to provide reinforcement of a broad variety of comprehension question types. The types include literal comprehension, vocabulary, new information facts, and inferential reading.

Another goal of Decoding C is to help students apply the decoding skills taught in the program to reading material encountered outside the program. Because the procedures used in Corrective Reading instruction are unique, students sometimes fail to realize that the skills are applicable to material outside the program. After all, for years these students have not been able to handle material in various subject areas successfully. Unless they receive pointed demonstrations that undermine the 1-can't-do-this attitude, students may continue to read successfully in the Corrective Reading group and still not apply these skills to other reading situations. Decoding C demonstrates how to apply new skills to reading newspapers, magazines, and textbooks.

The final goal of this program is to decrease students' dependence on highly structured presentations and to place greater emphasis on their independent, self-initiated work. Students contribute subject-matter ideas for the reading material that comes from outside the program. Then they select word-attack words from this outside material. Although students continue to receive adequate repetition of words in the word-attack portion of the lesson, the teacher's role as guide is generally reduced.

In summary, Decoding C bridges the gap between a carefully controlled and directed presentation and an independent one in which vocabulary and syntax have not been screened. The program exposes students to new vocabulary words and new kinds of comprehension items. Oral reading practice continues throughout the program to provide the teacher with a means of assessing students' reading accuracy. The scope of the reading material expands as students progress through the program, and the amount of silent reading and independent work increases. Students who are carefully taught will complete the program with decoding skills that will allow them to read a variety of fictional and expository materials.

Who its for.

Decoding C is designed for relatively poor readers in grades 3 through 12. The program is appropriate for students who understand English and whose scores on the Corrective Reading placement test indicate that they belong in the program.

Decoding C is not appropriate for students who do not speak any English, or whose grasp of English is quite weak.

Extensive use of Decoding C has demonstrated that the program works effectively with students who traditionally would be identified as learning disabled, educationally handicapped, or perceptually handicapped. As long as students demonstrate the skill level necessary to enter the program, they may be placed in the program.

Finally, students who meet the rate and accuracy criteria at the end of Decoding B2 qualify for this program. There is no need to re-administer the placement test to these students unless the test is used as a criterion-referenced mastery measure.

What is taught

The skills taught in Decoding C are word attack, selection reading, and comprehension.

The following activities are included in Word Attack Exercises.

· A review of words containing sound combinations such as th, oa, ea, ai, ou, ar, ir, er, ur, igh, oi, tion, c(e,!), g(e,i)

· Introduction of the sound combinations ure, aw, au, tial, cial

· Introduction of the meaning of more than 400 vocabulary words

· Introduction of the meaning of the affixes ex, ly, un, re, dis, pre, tri, sub, less, ness, able

· Practice in reading words containing the various sound combinations and affixes

· Practice in writing complex words as root words plus affixes

The following activities provide practice in selection-reading skills.

· Reading selections that give specific factual information on a particular topic

· Reading selections that are fictional

· Reading selections that contain a high percentage of new words

· Reading selections from magazines, newspapers, and other sources

The following activities provide practice in comprehension skills.

· Answering orally presented comprehension questions about the selections that are read

· Writing answers to a variety of comprehension questions, including both literal and inferential items

The materials

The materials for Decoding C consist of this Teacher's Guide, two Teacher Presentation Books with answers for the student Workbook, a non-consumable Student Book, and a consumable student Workbook.

This guide contains basic information about the program and specific information for presenting exercises and correcting mistakes. The Guide also includes a copy of the Decoding Placement Rest (Appendix A), a Scope and Sequence Chart (Appendix B), a list of Behavioural Objectives (Appendix C), an alphabetical Glossary of Defined Words (Appendix D), and a Skills Profile Chart (Appendix E).

Teacher Presentation Book C1 covers Lessons 1-60; Book C2 covers Lessons 61-125. Both books contain a glossary of defined words.

The Teacher Presentation Books contain a script for each lesson. Scripts specify what you say and do and how students are to respond. This blue type indicates what you say. (This type indicates what you do.) This italic type shows the students' response. The following sample from Lesson 26 demonstrates how the type is used.
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